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Introduction  
     The purpose of the current study was to develop a program based 
on Successful Intelligence Theory to improve motivation of 
secondary schoolers. It  also aimed at measuring the effectiveness of 
the proposed program. A pilot study was conducted in order to 
confirm the existence of a problem in secondary stage students’ 
motivation for writing.  
Context of the Problem 
   Motivation plays an important role in EFL teaching and learning 
situations. Dornyei (2001:12) states “motivation  represents a basic 
characteristic of the human nature, therefore; a large number of 
teachers and researchers affirm the necessary and important role it 
plays in determining whether the learning situation is successful or 
unsuccessful.” 

One of the most important factors for success in learning in 
particular and life in general is sticking to an aim to increase 
motivation. Motivation is a widely complicated term, which is largely 
used in everyday life situations . As Dörnyei, Csizér and Németh 
(2006:115) claim “Certain circumstances are seriously needed to be 
provided  in order to learn a second language (L2) successfully,  so 
many instructors and researchers agree that motivation is an 
essential  factor  for  learning achievement. Therefore, identifying 
and investigating L2 motivation and determining the basic features 
of motivated learners occupy an important position in the research 
plans of applied linguists and TEFL specialists.” 
According to the above mentioned source (Ibid: 120) “the integrative 
motive consists of many connected elements.  These include 
attitudinal, goal-directed, motivational sides and self estimate level. 
This forms integrativeness, tendency  towards the learning process, 
assessment of second language(L2) instructor and the L2 program, 
and towards ‘motivation as a whole. Dornyei, Csizer and  
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Nemeth(2006:130)  define  motivation concept as “a  latent concept 
comprising the desire to learn and the L2motivation intensity, and 
attitudes towards learning the L2.Therefore,  integrativeness and 
Instrumentality are the most important factors when dealing with 
the term of language motivation in accordance with the conclusions 
reached by Dornyei, Csizer and Nemeth. Linguistic Self-Confidence, 
introduced into L2 motivation as Dörnyei, Csizér and Németh 
referred to, is another important controlling factor in second 
language motivation. Teaching language and improving quality 
(TL+Q) project was developed by Segura &Marques etal (2012:31) 
.It identified three major constituting elements, which lead to the 
refinement and improvement of learning and educational system 
quality which are: The quality growth rate at school, atmosphere 
inside classes and applying  creative and ingenious motivating 
learning and  teaching methods. 
In their project, Segura &Marques et al (2012:14) assert the 
necessity of “moving from traditional ways of teaching to new ways 
of teaching in order to increase the students’ motivation for learning. 
Using group work instead of classical class teaching methods. 
Learning to apply in life situations instead of learning for 
reproduction in tests. Even the teacher role was recommended to 
move from being an expert to being a coach. Subject Teaching 
Tasked-based, should be changed to be problem-solving Projects. 
Differentiation as a goal not considering standardization as a goal.” 
   In the same way Brophy (2009:55) introduces four factors 
influencing and increasing students’ motivation. These factors are: 
(1)motivating them by modeling,(2) identification of their 
ambitions,(3) direct instruction and (4) being deeply affected by 
social symbols such as parents or teachers. For improving 
communication  inside the classroom, He(2009) confirms dividing 
students into small groups composed of two to four students as the 
first block of the  main classroom format. This principle  is based on 
that group size deeply affects students’ interaction and contribution 
in oral activities inside the classroom. In big groups, many students 
who are shy will tend to be silent and let their other colleagues do the 
talking instead of them. On the contrary,  being in small group 
students take part in the group work in order to finish the task. 
Labor’s division will happen through assigning task and roles for 
each student. Besides, small student groups allows and encourages a 
quantitative change in  students’ attitudes to take place. 
Pilot study 
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To identify the problem of the current research and the deficiencies 
in the present situation as regards motivation among secondary 
schoolers, Ten EFL secondary stage teachers at El-Farouk Omar 
secondary school for boys were asked about their motivation towards 
English in general and writing in particular.  
Statement of the Problem: 

In the light of the results of the previous studies related to 
motivation at the secondary stage , the problem of research can be 
stated as follows: “secondary school students lack motivation 
towards English in general and EFL writing in particular “ as their 
motivation level is low. The current research sought to enhance 
secondary stage students’ motivation  

Therefore; the current research sought to find answers  to the 
following main questions: 

1- What are the features of a Successful Intelligence Theory based 
program that may contribute in enhancing motivation 
towards English among secondary schoolers? 

2-How far is the program effective in improving motivation 
among secondary schoolers? 

Delimitations of the research 
The research was delimited to: 

1. A group of first year secondary stage students in Ismailia.  
Method of the study 
Participants & Research Design: 
participants of this research were 62 first year secondary stage 

students, who were divided into two groups: one is experimental 
and the second one is a control group. The researcher adopted 
the quasi experimental design in order to test the effectiveness of 
the suggested program. 

 
Instruments: 

The researcher developed one main instrument in order to 
fulfill the major objective of the study; which is a motivation scale. 

 
Motivation  Scale 
       A motivation scale was prepared after reviewing related 
literature and previous studies dealt with motivation in general and 
motivation for English language in particular.from Bruning and 
Horn (2000)  Zhang (2007);    Ghaith and Shaaban(2008);   Zhang 
and Guo’s study (2012) ;  Lightbown and Spada (2013);    Troia  et 
al. (2013) ;  Veronica et al (2014). Then the motivation scale was 
prepared in its initial form. The scale consists of three main 
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dimensions. The first one ( Importance of studying English language 
during secondary stage it included eleven items). The second 
dimension (Role of studying English language and making 
communication in English easier) includes only three items. The 
third one is (Motivation for using English in life situations; consists 
of seven items). 
Validity of the Motivation  Scale 

The scale was submitted to a group of  EFL specialists to 
validate it .After filtering the feedback and recommendations given 
by the jury members, the final version of the scale was elaborated as 
follows: 

        1-IImportance of  iM  Importance of English language during secondary stage.
 اهمية دراسة اللغة الانجليزية بالمرحلة الثانوية  
a. Studying English helps  me  better understand and appreciate English 
literature.          
دراستى للغة الانجليزية فى فهم و تزوق الادب الانجليزى بشكل افضل. تساعدنى-               
b. Studying English helps me meet and converse with more and different 
foreigners.          -تساعدنى دراستى للغة الانجليزية على التواصل مع متحدثى اللغة الانجليزية من  
 الاجانب.
c. Studying English will help me to learn about other cultures.                                           

تساعدنى دراستى للغة الانجليزية فى التعرف على ثقافات غربية مختلفة . -  
d. Studying English will not  help me to understand the Western culture heritage.                
 لن تساعدنى دراستى للغة الانجليزية على تعلم الموروث الثقافى الغربى.
e. Learning English is not important for the economic development of the world.                  

لا يعد تعلم اللغة الانجليزية امرا هاما فى التطور الاقتصادى العالمى.        
f. Learning English will not make me think about the words and ideas that I 
learned in the class.          

.تى ادرسهالا يوجهنى تعلم اللغة الانجليزية الى التفكير فى الكلمات و الجمل ال  
g. Learning English is important for getting a suitable job  in the future.  
 تعلم اللغة الانجليزية مهم فى الحصول على وظيفة مناسبة مستقبلا.
h. Learning English is important because I need it for university.                                                           

بالجامعة. للدراسة تعلم اللغة الانجليزية مفيد و مهم-  
i-I  practice pronunciation at class only to get good grades in my English exams. 

اقوم  بممارسة النطق باللغة الانجليزية داخل الفصل فقط من اجل الحصول على درجات مرتفعة فى اختبارات 
 اللغة الانجليزية.
j.I think that knowing English wouldn’t help me  to travel abroad in the future. 
 اعتقد ان تعلمى للغة الانجليزية لن يساعدنى فى السفر للخارج مستقبلا.
k.I  think that knowing English  would help me  become a more knowledgeable 
person. 
 اعتقد ان تعلم اللغة الانجليزية سوف يجعلنى شخصا مثقفا.
2-Role of studying English language and making communication in English 
easier. 
 دور دراسة اللغة الانجليزية فى تيسير التواصل باللغة الانجليزية.
m. Learning English is important for communicating in English when I travel to 
English-speaking countries. 

التواصل عند السفر للدول المتحدثة للغة الانجليزية. تعلم اللغة الانجليزية هام لأنه يمكننى من  
n. By improving my pronunciation, I hope to be able to communicate more 
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effectively in English. 
اتوقع ان اكون قادرا على التفاعل و التواصل باللغة الانجليزية بشكل افضل من خلال تحسن مستوى نطقى للغة 
 الانجليزية.
o. During English classes, I don’t enjoy the opportunity for self-expression. 
 لا احظى بفرص كافية للتعبير عن نفسى اثناء حصص اللغة الانجليزية.

-Motivation for using English in life situations.                                                                                 
 الدافعية لاستخدام اللغة الانجليزية فى مواقف حياتية.
English class. In a wide variety of situations, I will try to speak English after  
English classes are finished. 

انتهاء حصة  اللغة الانجليزية. سوف احاول ان اتحدث اللغة الانجليزية فى اى موقف خارج الفصل بعد  
q. Speaking English fluently is not  important for me.                                                                          
 تحدث اللغة الانجليزية بطلاقة ليس امرا مهما بالنسبة لى.  

r. Getting high scores in English tests is not very significant for me.                                                   
 الحصول على درجات مرتفعة فى اختبارات اللغة الانجليزية ليس امرا مهما بالنسبة لى.

  I don’t enjoy imitating and repeating English words and phrases that I hear 
around me.                    
محاكاة و تكرار الكلمات و الجمل الانجليزية اللتى تتردد على مسامعى.استمتع ب   
t.I get confused when I have to read aloud or speak in front of others .                                                  
 عادة ما اصاب بالارتباك عندما اضطر الى القراءة بصوت مرتفع او التحدث امام الاخرين باللغة الانجليزية.

.I feel confident when people understand  me when I speak in English.                                                  

 اشعر بالثقة عندما يفهمنى الاخرون اثناء تحدثى باللغة الانجليزية.

.I don’t  get nervous when someone corrects my pronunciation mistakes.                                               
عندما يقوم الاخرون بتصحيح اخطائى عند تحدثى باللغة الانجليزية.اتوترلا   

All the previous twenty one items ranged from strongly agree, 
agree, and disagree. Students were required to read each item 
carefully, then decide the suitable response that reflects their 
motivation towards English. 

For identifying the needed time for responding to items of the 
scale, (25) students were chosen randomly from first year secondary 
schoolers  of  El-Zohour secondary school in Ismaillia. The scale was 
answered by those students, who were not included either in the 
experimental group or the control one. The time was  determined 
through calculating the mean time taken by the participants for 
finishing  responding to the whole scale .It was 30 minutes. 

Concerning scoring the motivation scale, a score ranged from 
three (3) points to one (1) were set for each response. So, the total 
score of  the scale was 63 points. 

The scale reliability was measured by Alpha Cronbach’s 
formula. The scale was administered to a pilot sample of (10) 
secondary schoolers .It was found (0, 73)which refers that the scale is 
highly reliable, indicating the high internal coherence of the scale. 
The Successful intelligence Theory Based Program (SITBP) 
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The program was designed for developing creative writing skills 
and motivation towards English among first year secondary 
schoolers. 
A. Objectives of the SITBP 

By the end of the experimentation, secondary schoolers will  be able 
to : 
1.Write creatively as a result of developing their creative writing 
skills. 
2.be highly motivated towards English. 
B. The principles of the SITBP  

The major principles of  Successful Intelligence Theory Based 
Program were collected through reviewing the related literature 
dealt with the successful intelligence theory, activities and its 
practical applications. Considering all the basics obtained from those 
sources; the principles can be summarized as follows: 
1. Encouraging students to formulate and ask questions, because 

questioning should be made a part of the daily classroom 
exchange,  not just to answer questions. 

2. Providing students with step by step monitoring and feedback. 
3. Encouraging students to evaluate through asking them to 

comment on the strengths and weaknesses of their own work and 
others’. 

4. Asserting the importance of constructive critique. 
5. Asking students to explain why it is better than the existing ones, 

if they do some creative work. 
6. Giving students time to think creatively, rewarding creativity and 

creative efforts. 
7. Helping students imagine their viewpoints. 
8. Helping students to explore their mistakes in order to correct 

them. 
9. Assigning responsibility in students help them to understand their 

thinking processes, criticize themselves and take pride in their 
best work. 

10. Encouraging students to analyze the offered information, to 
evaluate the value of what they learned and compare many 
situations or problems. 

11. Capitalizing the students’ strengths and compensating for their 
weaknesses. 

C. The Duration of administering the SITBP  
Experimentation lasted for six weeks in the first semester of 

the academic year 2017-2018 from 9th  of November to the 20th of 
December consisting of seventeen sessions. 
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D. The teaching Aids  
1-Handouts( including titles of paragraphs and pictures for 

warming up activities) 
2-PowerPoint presentations . 

E. Materials for the SITBP 
The instructional content of the program consisted of  titles of 

paragraphs which were taken from the Student’s book (Hello!6). 
They were used with the experimental group using the SITBP. The 
control group was taught through the traditional teaching  method. 
F. Description of the SITBP 

a. The first session was dedicated to orientation,for making the 
first year secondary scholers aware of the essence and 
importance of creative writing .Also the successful intelligence 
theory implications are novel for them; so it was necessary to 
mentally and emotionally preparing them well for the tasks 
they are to be involved. For achieving this goal the researcher 
worked for creating  a friendly atmosphere by a simple 
presentation; illustrating for them that the main aim for this 
experiment is helping them to write creatively. 

b. In the second session, the motivation scale was administered 
to the two groups . 

c. Session three included adminstering the prepared activities 
and tasks for developing the first creative writing skill. 
Firstly, the intended learning outcome was demonstrated; it 
was developing their abilities for generating as much flexible, 
original and valuable ideas as possible. They were asked to 
write a paragraph predicting changes that are likely to occur 
in their lives if they were given a scholarship to continue their 
education abroad. After finishing the activity; they were 
required to identify the key ideas taking out the grammatical 
and functional mistakes they did. Written paragraphs were 
reciprocated among then to analyze the mistakes and for 
correcting them. The last step was to e-write the same 
paragraph avoiding the discovered errors. 
 

 Data Analysis and Discussion  
 After collecting the data, they were analyzed using the t-test, 
and the results were discussed as follows.  

The following statistical methods were used to confirm the 
hypotheses. 
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1-t-Test Paired to verify the study hypotheses, i.e. to test the 
significance of the differences between the pre-and the post- 
applications. 

2-Effect Size was used for testing the descriptive hypothesis. 
4.2 Comparison between the experimental group and the control 
group prior to starting the experiment. 

Before administering the SITBP, it was necessary to make 
sure that there was no difference between the mean scores of the two 
groups (the experimental and the control) on the motivation scale.                                                                                                                
Table (1) T test Value for the differences between the experimental 
and the control groups mean scores on the creative writing skills test 
prior to starting the experiment 

Sig at 0,05 t S.D Mean No Groups 
Creative 
Writing 
Skills Test 

0,3(Not Sig) .97 6,42 9,67 31 Experimental Pre-test 

0,3 (Not Sig) .97 5,26 11,12 31 Control  

 
Findings  
Findings are displayed in terms of the hypotheses of the study as 
follows: 
Hypothesis (1) 

Hypothesis one stated “There is a statistically significant 
difference between the mean scores of the experimental and the 
control groups at (0.05) level in the post administration of motivation 
scale (for the overall dimensions) after the administration of the post 
scale in favor of the experimental group. In this respect, the mean 
scores, standards deviations and T-Value for independent variables 
were estimated to measure the statistical differences between the two 
groups. Table (1) shows the differences between the mean scores 
standards deviations-Value, Effect size (Eta-Squared) for the 
differences after the post application of the motivation scale . 
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Table  (2) Eita Squared of the differences between the two groups of the study in the post measurements of the motivation scale towards 
English 

Effect 

Size 

(Ƞ) 

Significance 

at 0.05 

Significance 

Value 𝛂 
D F T-Value 

Standard 

Deviation 

Mean 

score 
The Number The Group The Level 

0.22 sig 0.00 60 4.19 
6.1 52.96 31 Experimental 

Control 
The Total score 

5.6 46.70 31 

0.11 sig 0.008 60 2.74 
4.6 27.6 31 Experimental 

Control 

The First 

Dimension 3.4 24.7 31 

0.23 sig 0.00 60 4.30 
0.8 7.90 31 Experimental 

Control 

The Second 

Dimension 1.17 6.77 31 

0.14 sig 0.003 60 3.12 
2.45 17.45 31 Experimental 

Control 

The Third 

Dimension 3.12 15.19 31 

  **Significant at (0.05)  level                                                                                                                             
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The table above shows that there is  a statistically significant 
difference at (0.05) level between the mean scores of the experimental 
group students’ mean scores in their responses on the motivation scale 
and the control group in favor of the experimental group. t-Value for 
the differences between the two groups  is calculated (4.19), Effect size 
is estimated (0.22) .This is applied to both the results obtained for 
individual dimension and the total of all dimensions as a whole.  
Performance differences occurred between the experimental group and 
control group and positive improvement in favor of the experimental 
group are logically owing to successful intelligence theory and activities 
derived from it. Also because the former has been experiencing a 
relatively much more creative writing inspiring activities.  Accordingly, 
the first hypothesis is verified, as both the t-value and the effect size are 
high . This clearly shows that the successful intelligence theory based 
program is highly effective in motivating secondary schoolers towards 
learning English. The previously mentioned result affirms that through 
the use of  SITBP, participants practiced different writing activities 
employing effective teaching strategies that contributed in increasing 
the experimental group students’ motivation towards English.  
Fig (1).  The differences between the experimental and  the control 
groups in their post responses for the motivation scale towards English 
 
 
 
 
 
 
 
 
 
 
 
 
 
Hypothesis(2) 

The third hypothesis stated “There is a statistically significant 
difference at (0.05) level between the mean scores of the experimental 
group in the pre administration of the creative writing skills test and 
those of the post administration of the same test in favor of the post 
administration” is tested using the t-test. Mean scores, Standard 
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deviations and t-test for paired samples were calculated for verifying 
the statistical significance. 
 
Table (3) t- test Value for the differences between the total mean scores 
on the pre and post application of the creative writing skills test of the 
experimental group 

Significan
ce at level 
0.05 

Significan
ce Value 𝛂 

T-
Valu
e 

 
D 
F 

Standar
d 
Deviatio
n 

Mean 
Score
s 

N 

The group 
The 
Experiment
al Group 

Skills 

Sig 0.00 9.36 

3
0 

6.42 9.67 
3
1 

The pre 
application 

Creativ
e 
Writin
g Skills 
test 

3
0 

4.34 21.32 
3
1 

The post 
application 

Table (3) shows that there is a statistically significant difference 
at (0.05) level between the mean scores of the pre-post application of the 
creative writing skills test of the experimental group in favor of the post 
measurement. This result proves that the creative writing skills of 
participants improved. This asserts the positive effect of the (SITBP) on 
developing their creative writing. Therefore, the third hypothesis of the 
study is verified.  

These positive results may be retrieved to the major principle of 
the successful intelligence theory that asserts the necessity of 
discovering errors that students done during writing and gaining 
insights of their own strengths and weaknesses. Moreover, allowing 
them to avoid these errors next times and reinforcing their self-
confidence .In addition, this improvement may be due to the 
instructor’s continous comments and feedback. 

It is worth mentioining that, the previously reported result 
largely agrees with those of Sternberg (2005); Temizkan (2011); 
Ryan(2014); and Asri(2015) which confirmed the effectiveness of 
applying the successful intelligence theory principles and teaching 
teqniques in developing creatitity and creative writing skills among 
learners.  
Hypothesis (3) 

To test the third hypothesis: , “There is a statistically significant 
difference between the mean scores of the experimental group in the 
pre administration of the motivation scale and that of the post 
administration of the same scale in favor of the post administration”, 
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the following required measures were calculated.: Mean scores, 
standard deviations and t-test for paired samples were found out for 
making sure of the significance. The following table indicates the 
previously mentioned results concerning this hypothesis.  
Table (4) t test Value for the differences between the experimental 
group’s  pre- post measurements of the motivation scale towards 
English  

Significan
ce at level 
0.05 

Significan
ce Value 
𝛂 

t-
Valu
e 

 
D 
F 

Standar
d 
Deviatio
n 

Mea
n 
Score
s 

N 

The group 
The 
Experiment
al Group 

Skills 

Sig 0.00 9.09 

3
0 

3.36 42.03 
3
1 

The pre 
application 

Motivati
on Scale 
towards 
Learning 
English 

3
0 

6.06 52.96 
3
1 

The post 
application 

Table (4)  shows there is a statistically significant difference at 
(0.05) level between the mean scores of experimental group’s pre- and 
post measurement of the motivation scale in favor of the mean scores of 
the post measurement. This difference proves that the motivation level 
of the experimental group has been increased. Therefore, results related 
to the fourth hypothesis of this study demonstrate the presence of 
observable change in the participants’ motivation. Again, this can be 
ascribed to reasons related to varying  teaching methods, practicing 
different writing activities and continuous feedback. Thus; hypothesis 
four is verified and supported.  
Fig. (2) The differences between the experimental group pre- post 
measurements on the motivation scale towards English 

 
These results reveal that using Successful Intelligence Theory 

principles and the related activities contributed in achieving an 
improvement in raising motivation level among the participants. This 
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change can be attributed to using different writing activities; 
encouraging group working and free expression. Knowing that the 
purpose of the program and feedback was not for just evaluation and 
that the main aim was benefitting from those mistakes in order to avoid 
them afterwards. All these reasons helped in motivating the 
participants, reduced their fear and made them more enthusiastic to 
take part in writing activities. 

The results reported in this part are in the same line with those 
of Kaufman&Singer(2004);  Sternberg (2005); Abou-Hemdan (2008); 
Mohammad &Hussein (2013);  Ryan (2014); Asri (2015); and Abu 
Jadou& Al-Natour  (2016) who proved and confirmed  the effectiveness 
of  using principles, related teaching methods such as brainstorming 
and applications of successful intelligence theory that encourage free 
expression in developing motivation among learners. 
Recommendations  

In the light of the results of the present study, the following 
recommendations can be given: 
1-EFL reading skill courses should include Successful Intelligence 

Theory triarich dimensions(creative-analytical-practical) for 
developing motivation for critical reading skills among secondary 
stage students. 

2-EFL teachers should be trained on applying successful intelligence 
theory in classes. 

3-EFL student teachers courses should adopt applications and 
implications derived from successful intelligence theory in 
developing their motivation for learning novel and drama courses. 

4- The main aim and principle of Successful Intelligence Theory which 
is stressing students’ strengths and helping them to overcome their 
weaknesses and drawbacks in all instructional stages should be used. 

5- Successful Intelligence Theory with its three dimensional steps 
should be used in teaching essay writing among EFL prospective 
teachers. 

Suggestions for Further Research 
In the light of the results and recommendations set before of the 

present study, the following  are some suggestions for further research: 
1-Further studies can be conducted to investigate the effect of successful 

intelligence theory on preparatory stage students’ motivation . 
2- Further studies can be conducted to investigate the effect of 

successful intelligence theory on motivating primary stage students 
towards learning English. 
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3- Further studies can be conducted to investigate the effect of 
successful intelligence theory on motivating EFL prospective 
teachers’ to write creatively. 

4- Further studies can be conducted to investigate the effect of 
successful intelligence theory on developing primary stage students’ 
writing skills. 

5-Further studies can be done to examine the effect of successful 
intelligence theory on EFL student teachers’ critical reading skills. 
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.عʸان .الأردن  ،  Ȃʙʢ . ȉ١ة الʘؕاء الʹاجح بʙنامج تॻʮʠقي.ن ). ٢٠٠٦.( . أبʦ جادو ، مʦʸʲد
 .ʙʵʹاعة و الॺʠلل ʦنʦʮدي 

ʙʻʮار،عʷʲʸة )  ٢٠١ . (3الॻɸاʗة الابǺاʯؒة مهارات الॻʸʹحة على تʙʯة مقॻونʙʯؒونة الʗم ʙاث.
 لʟ Ȏʗالॺات الʙʸحلة الʰانȂʦة.رسالة ماجʙʻʯʴ غʙʻ مʹʦʵرة. ؕلॻة الॻȁʙʯة.جامعة الȂʙاض.

قائʤ على نȂʙʢة الʘؕاء الʹاجح فى تʥʻʴʲ مهارات ) .اثʙ بʙنامج تعلʸॻى ٢٠١١علʸॻات، اʸǻان .(
 ʙʻراه غʦʯؕادس الاساسى.رسالة دʴف الʶة الॺلʟ Ȏʗه لʗاءة الʹاقʙث و القʗʲʯال

 مʹʦʵره.كلॻة الॻȁʙʯة. جامعة الʙʻمʦك.
) ʤॻعلʯه و الॻȁʙʯعة ٢٠٠٠وزارة الॺʠه :مʙالقاه ، (العام ʤॻعلʯال ) ةȂʦانʰحله الʙʸمʹاهج ال : (

 الʗʸيʹه.
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  الملخص
كان الهʗف مʥ الʗراسة الʲالॻة هʦ تʙȂʦʠ دافع ʟلاب الʴʹة الأولى الʰانȂʦة تʱاه اللغة 
 ʥارة عॺɸ يʮȂʙʱʯخل الʗʯه. ؕان الʯʲص ʥم Ȗقʲʯوال ʚʻفʲʯاس الॻɿم ʙȂʦʠت ʤة. تȂʚʻلʱالإن

ʦن في الʗراسة الʲالॻة (  ) ʟالॺة ت٦٢ʤبʙنامج قائʤ على نȂʙʢة الʘؕاء الʹاجح. ؕان الʵʸارؕ
اخॻʯارهʤ عʥ قʗʶ مʥ مʗرسة الʚهʦر الʰانȂʦة Ǻالإسʸاعʻلॻة. تʤ تقʸॻʴهǺ ʤالʴʯاوȏ إلى 
 ʛȂرʗت ʤت .ʥʻʯعʦʸʱʸقًا على الॺʴم ʚʻفʲʯاس الॻɿم Ȗʻʮʠت ʤت .(ةॻʮȂʙʱʯة والʠǺاʷال) ʥʻʯعʦʸʱم
الʙʮنامج الʸقʙʯح على أساس نȂʙʢة الʘؕاء الʹاجح. Ǻعʗ الȁʙʱʯة ، تʤ تȖʻʮʠ مॻɿاس الʲʯفʚʻ على 

ʦʸʱʸعʥʻʯ. تʤ جʸع الॻʮانات وتʲلʻلها إحʶائॻا. أوضʕʲ الʹʯائج وجʦد فʙوق ذات دلالة ال
إحʶائॻة بʥʻ مʦʯسʠي درجات الʦʸʱʸعʥʻʯ الʷاʠǺة والॻʮȂʙʱʯة على الॻɿʸاس لʶالح ʟلاب 
الʦʸʱʸعة الॻʮȂʙʱʯة. ʸؕا أوضʕʲ الʹʯائج وجʦد فʙوق ذات دلالة إحʶائॻة بʥʻ مʦʯسʠي درجات 

الॺعȏʗ للʦʸʱʸعة الॻʮȂʙʱʯة في أدائهʤ في مॻɿاس الʲʯفʚʻ لʶالح الإدارة الॺعǻʗة. الإدارات القʮلي و 
 ، ʣاءً على ذلʹȁإفو ʥʻʴʲابي في تʱǻإ ʙؕاء الʹاجح ؕان له أثʘة الȂʙʢعلى ن ʤنامج القائʙʮن ال

  وتعʚȂʚ الʗافع لʟ Ȏʗلاب الʗʸارس الʰانȂʦة.
Abstract 
The aim of the current study was to develop the first year secondary 
schoolers’ motivation towards English. A motivation scale was 
developed and validated. The experimental intervention was a 
Successful Intelligence Theory based program. The participants of the 
current study were (62) female students who were purposefully chosen 
from El-Zohour secondary school in Ismailia. They were equally 
divided into two groups ( Control and Experimental). The motivation 
scale was pre administered to the two groups. The proposed program 
based on the Successful Intelligence Theory was taught. After the 
experiment the motivation scale was post administered to the two 
groups. The data were collected and statistically analyzed. The findings 
revealed that there were statistically significant differences between the 
mean scores of the control and experimental groups on the scale in 
favor of the experimental group students. Results also showed that 
there were statistically significant differences between the mean scores 
of the pre and post administrations of the experimental group in their 
performances in the motivation scale in favor of the post 
administration. Accordingly,  it was concluded that the Successful 
Intelligence Theory based program  had a positive effect on improving 
and enhancing motivation among secondary schoolers.  


